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The research problem  

Students spend most of their time in school. Schooling happens during the period while they are 

growing and developing their personality, schools can thus be considered as agents affecting the 

molding of one’s character. Even though this is a very important aspect in student’s life and will 

practically impact all live events, literature on the apparent effects of church schools on pupils is 

sparse, except in the field of student performance outcomes. The study investigated how the 

ethos, leadership and structure in a Catholic school affect character development. Its intention 

was to shed light on present practices and their impact on students’ lives.  

Why this study? 

The school climate affects ‘values, social beliefs and social norms’ (Sackney 2000). Pupils 

imbibe the values and morality structures through inter and intra-personal interactions happening 

in school (Berkowitz and Beir 2005 in Langer  et. al. 2010:355) as well as  through the 

curriculum (Milson 2000:91). This study focused on the personal experience of the pupils 

through their lens. According to Hoy and Miskel (1987:225 in Sackney 2000) the internal 

characteristics of schools distinguish them from each other and influence how pupils act. These 

internal characteristics are referred to as school culture or ethos.  

School life prepares pupils to become active citizens, helping them to delve deeper into 

education and to become life-long learners (DeRoche and Williams 2000:xv). Since schooling 

affects the way in which pupils think and act, it also affects their character development (Milson 

2000:89-90). Nevertheless, one needs to differentiate between student actions and character 

development.  

 

Whilst all schools recognise the importance of forming pupils as active citizens able to converse 

with society (Milson 2000:90), this notion takes on even greater importance for Catholic 

education, which seeks ‘to be an agent of transformation and change while recognising the on-
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going challenge of holding together the concerns of both this life and the ‘beyond’’ (McGettrick 

1999:345).  

The national context 

In Malta there are three main educational stakeholders – state, church and independent (MEE 

2012:xv). Since this study investigated the school environment in a Catholic school only this 

sector was discussed.  Dating back to the 14
th

 century (Cauchi Cuschieri, RA. 2007:66; Zammit 

Mangion 1992:10), church schools in Malta were a means where members of different 

congregations used their specific charisma to educate the young.  Every congregation worked 

independently from the other. However, the common aim of these schools was novitiates, where 

‘young people willing to joining the orders were instructed and trained’ (Zammit Mangion 

1992:10).  By time these have evolved into primary and secondary schools giving a broader 

instruction, not just religious formation (Zammit Mangion 1992:287-292). In 1984 the 

Secretariat for Church Schools was founded, were these schools, although remaining 

autonomous, were brought together under the direct administration of the Bishops of Malta and 

Gozo (Zammit Mangion 1992:287). 

 

In the past year Malta saw the publication of the National Curriculum Framework. Through its 

publication the Ministry of Education continued to strive for the autonomy of church schools 

(MEE 2012:16-17, 42). This degree of autonomy leaves the delivery of the educational 

programme ‘subject to the ethos of each individual school’ (ibid.:36).  In such a scenario the 

school’s ethos and leadership would impinge not only on the effect which the school’s leave on 

character (Schaps 2002:3) but also on academic achievement (Morris 2005:326, Sander 1997:2). 

The international context  

A brief historic synthesis indicates that the notion of forming a person with an integrated 

character has always been at the forefront of many educational systems (Jeynes and Robinson 

2010:297). Elias (1995:41 in Jeynes and Robinson 2010:296) indicates that ‘since antiquity the 

development of the moral or virtuous person has been the primary aim of education’. Indeed, 

Jeynes and Robinson (2010:296-7) posit that although character education was important for the 

Greeks and the Romans it was viewed exclusively as a means to educate leaders. On the other 

hand, they illustrate that the first Christian education focused on equality; all could be educated. 

According to the same authors, the Bible remained the central inspiration for Christian schools 

for all levels of schooling providing a triad link between home, school and church.  Moral 

education was taken to be the norm during the 15
th

 Century with institutions such as Harvard 

College being founded for the formation of ministers. Indeed, it was natural that colleges train 

for character (ibid.:296-7). However, due to industrialisation this Christian character 

development was lost to a number of electives, where students would choose what subjects to 

specialise in. Thus, seminaries became a counter current to uphold this character development 

(ibid.:322). This kind of formation, prepared the pupils according to the needs of industry and 

society, through electives. 

 

The same scenario could be found in Italy and Europe, where a number of religious orders in the 

16
th

 and 17
th

 century opened a number of schools (Sangalli 2007:816) to educate children in the 

Christian  belief (ibid.:818). Some schools took the form of seminaries and were especially 



geared for the formation of priests (ibid.:820). The author indicates that not only were seminaries 

educational institutions but they ‘became the most important ones for the nobility and the middle 

classes’ (ibid.:820). 

 

While this research acknowledged the importance of academic education, and recognised that 

church schools have broadened their horizons from just training camps towards priesthood, it 

also strived to get to the core of how the school’s ethos and leadership vision affect students’ 

characters. Through the research this balance was taken in consideration hence the following 

research questions were poignant. 

Research questions 

The study attempts to answer the following questions: 

 What does research tell us about the effect of schooling in shaping individual ethos and 

values? 

 How do pupils perceive that the Catholic ethos of St. Paul’s School affect their 

development – intellectual, moral and social – through their daily interactions in the 

school? 

 What leadership actions does St. Paul’s School need to take in order to aid in the 

development of persons in line with the school ethos as indicated through its mission 

statement? 

The nature of the investigation 

This research was a case study that used focus groups to collect data from a number of pupils. It 

was carried out to explore the experiences of individuals in the School. The main focus was the 

exploration of the perceptions of students on how the school impacts their character 

development.  Four focus groups were held with different age groups to provide a snapshot of 

the pupil’s experiences at different stages in their school life. The research used the 

phenomenological approach to extract themes from data. It then critically reflected on 

phenomena which the pupils thought as relevant for their experience. This reflection led to 

recommendations for the school administration.  

The Conclusions 

Through the study it was evident that the daily interactions were a means to help pupils in their 

value development. Many of the respondents made important comments about this area. Most of 

the pupils spoke about a healthy relationship with staff members which promotes socialisation, 

whilst the personal care given by the teachers resulted in the pupils’ feeling safe. This sense of 

safety helped pupils to boost their self-esteem and to improve their academic achievement. These 

statements give strong support to authors who indicate that the school environment affects the 

pupils socially (Grusec 1992:781, Pritchard 1998:471, Schaps 2002:2-3, Berkowitz and Beir 

2004:78) and academically (Morris 2005:326, Sander 1997:2). In terms of personal and character 

development such interactions were seen as promoting a sense of justice (O’Keefe 1999:26-27), 

respect and dignity (O’Keefe 1999:24, Brick 1999:93, LG 23), as well as a holistic outlook 

towards life (O’Keefe 1999:22). 



Importantly from a school’s point of view, it was also evident that the pupils perceived the 

leaders as caring and as going down to their level. Supporting scholars the pupils perceived the 

interactions with the school leadership as a means to instil accountability (Grace 1993:358), 

justice and order (O’Keefe 1999:26-27). These powerful statements on leadership corroborate 

Belmonte et. al. (2006:5) who indicate that the leader should promote ethical and moral 

development. Through the discussion it was evident that the students perceived a sense of 

democratic leadership and they asked for such leadership to be enhanced. Students were adamant 

on this point and saw this type of leadership as the proper way forward (Brown 2006:777-8). 

The interaction between the pupils forms another pillar of school life. Pupils spoke about the 

relationship between themselves; there were comments which indicated that the small student 

population in school and in classes helps them to know each other better. This small population 

fosters a sense of community which encourages the students to mutually share their talents for 

the good of the community. A forceful comment was that diversity was seen as an important 

ingredient and not just as an add-on. These persuasive statements by pupils are great advocates 

of literature which states that the school ethos shapes perceptions, attitudes, beliefs and 

dispositions (McLaughlin’s 2005:312) and that when people feel safe they will not only achieve 

more – academically and character wise – but also help each other (Schaps 2002:2-5, Berkowitz 

and Beir 2004:78, Langer et. al. 2010:349). These statements also corroborate the findings of 

authors like Morris (2005:316, 326) who indicates that the small populations in Church schools 

support individual care which is a result of the school’s management and the school processes. A 

healthy relationship between the pupils sustains the growth of values as they internalize the 

culture in which they are raised (Grusec 1992:777) thus they imbibe values such as trust, 

diversity and tolerance (O’Keefe 1999:24), as well as  self-confidence (Schaps 2002: 2-3). 

The study illustrated that the school is a community which sustains community life and has a 

communal ethos (O’Keefe 1999:22). As indicated by Schaps (2002:3-4) supportiveness is a 

means of community building, and from the study it was evident that the pupils perceived a triad 

of support from peers, staff and the leadership team. From the pupil’s discussion, it clearly 

transpired that school is a community which promotes learning; they indicated that hands-on 

learning helps them to be more inquisitive. Learning, especially character development, was 

evident even when the pupils spoke of extracurricular activities. Confirming Doud’s (1995:181-

2) statements that the informal curriculum imparts beliefs, a number of students named 

extracurricular activities as aiding character development. These statements illustrate that it is 

important for the school to uphold a holistic approach to teaching (O’Kefee 1999:22-4) which 

cultivates respect for others while it creates independent beings (Brick 1999:102).  

 

Pupils also made direct reference to religion and spirituality. Being a Catholic school, it was 

deemed pertinent to evaluate the pupil’s perceptions on this area. Pritchard (1988: 475,483) and 

Callan (1988:368-75) indicate that the curriculum can indoctrinate values; nevertheless, pupils 

clearly illustrated that there is a healthy balance between the curriculum and the passing on of 

values. Through the discussions within the various focus groups, it was evident that in the School 

values are passed on through the daily interactions without the need of brainwashing. Although 

the pupils mentioned mass and bible studies as a means to help them form a way of life and to 

reflect deeper on their choices, they did not see this as imposing values. Rather, this helped them 

to integrate religious values and norms in a healthy way of life and not just viewing them as a 

series of rules (O’Keefe 1999:22-27). Indeed, the students expressed that this helped them to 

experience religion rather than it being forced on them. This research illustrated that community 



life and individual care enhance the pupil’s self-esteem and support their personal and social 

development further. 

Recommendations 

The research illustrated that the school mission statement is being lived.  It proposed the 

following recommendations to help the school further live its mission statement.  

 The personal care given by teachers is commendable, however, further training in the 

area will help teachers to deepen and extend this care.  

 Since it was made clear that the school ethos effects the character development of pupils, 

newly appointed staff should be inducted in the school’s mission statement and ethos.  

 Smaller group teaching, the house system and micromanagement increase interaction on 

a personal level and should be enhanced as they build of the community and aid in value 

development. 

 There should be a clearer explanation of the disciplinary system especially in lower years 

so that pupils will better understand the philosophy behind this disciplinary system. 

 Care should be given to the fact that both the formal and the informal curriculum are a 

strong means to pass on values. It is thus recommended that all staff members receive 

enhanced training on how they can impact on character development. 

 

Bibliography: 

Bibliography 

Abela, A., Abdilla, N., Abela, C., Camilleri, J., Mercieca, D., and Mercieca, G., (2012) Children 

in Out-Of-Home Care in Malta Key Findings from A Series of Three Studies commissioned by 

The Office of the Commissioner for Children, Malta: Office of the Commissioner for Children 

 

Arthur, J. (2008) Traditional approaches to Character Education in Britain and America in Nucci, 

L.P. and Narvez, D. (2008) Handbook of Moral and Character Education, New York: Routledge 

pp.80-98 

 

Azham, M. A. and Hamidah, Y. (2011) Quality in Qualitative Studies: The case of Validity, 

Reliability and Generalizability, Issues in Social and Environmental Accounting, 5(1/2) 25-64 

 

Bandura, A. (1977a). Self-efficacy: Toward a unifying theory of behavioral change, 

Psychological Review, 84,191-215. 

 

Bandura, A. (1989). Social cognitive theory, Annals of Child Development, 6, 1-60. 

 

Bassey, M. (1998) Fuzzy Generalisation: An Approach to Building Educational Theory, Paper 

presented at the British Educational Research Association Annual Conference, The Queen’s 

University of Belfast, Northern Ireland, 27th - 30th August  



http://www.leeds.ac.uk/educol/documents/000000801.htm online accessed July 6, 2013 

 

Bassey, M. (1999) Case Study Research In Educational Settings,  

http://lib.myilibrary.com?ID=113008 online accessed July 12, 2013 

 

Bassey, M. (2001) A solution to the problem of Generalization in Educational Research: Fuzzy 

Prediction, Oxford Review of Education, 27(1) 5-22 

 

Belmonte, A., Cranston, N., and Limerick, B. (2006) Voices of Catholic School Lay Principals: 

Promoting a Catholic Character and Culture in Schools in an Era of Change, Paper prepared for 

the 2006 International Conference of the Australian Association for Research in Education. 

http://www.aare.edu.au/06pap/bel06236.pdf  online accessed June 30, 2012 

 

Berkowitz, M.W. and Bier, M. (2004) Research-Based Character Education, Annals of the 

American Academy of Political and Social Science, 591(1) 72-85 

 

Block, J. (1982) Assimilation, Accommodation, and the Dynamics of Personality Development, 

Child Development, 53(2) 281-295 

 

Blum, D. (2002) Love at the Goon Park. Harry Harlow and the Science of Affection, 

Philadelphia: Perseus Books Group 

 

Brennan, M. C. (2012) Fostering Community through the House System at Most Holy Trinity 

Catholic School, Catholic Education. A Journey of Inquiry and Practice, 15(2) 325-356 

 

Brick, J. (1999) The Catholic School is as Good as its Ethos in Conroy, J. (1999) (ed.) Catholic 

Education Inside-Out Outside-In, Dublin: Veritas Publications, pp.88-111 

 

Briggs, A.R.J. and Coleman, M. (eds.) (2009) Research methods in Educational Leadership and 

Management, London: Sage  

 

Briggs, A.R.J. and Coleman, M (2009) Introduction, in Briggs, A.R.J. and Coleman, M. (eds.) 

(2009) Research methods in Educational Leadership and Management, London: Sage, pp. 1-10 

 

Bonnici, F. (2003) For Service Alone. The institution of the Seminary of Malta and its 

Development as recorded in the Pastoral Visits of the Maltese Diocese, Malta: Media Centre 

 

Bowlby, J. (1988) A secure base: Parent-child attachment and healthy human development. New 

York: Basic Books 

 

Brown, D.F. (2006) It’s the Curriculum, Stupid: There’s Something Wrong with It, The Phi 

Delta Kappan, 87(10) 777-783 

 

Brick, J. (1999) The Catholic School is as Good as its Ethos in Conroy, J. (1999) (ed.) Catholic 

Education Inside-Out Outside-In, Dublin: Veritas Publications, pp.88-111 

  

http://www.leeds.ac.uk/educol/documents/000000801.htm
http://lib.myilibrary.com/?ID=113008
http://www.aare.edu.au/06pap/bel06236.pdf


Brinkerhoff, M. B. (1978) Religion and Goal Orientations: Does Denomination Make a 

Difference?, Sociological Analysis, 39(3) 203-218 

 

Burgess, S. and Wilson, D. (2005) Ethic Segregation in England’s Schools, Transections of the 

Institute of British Geographers, New Series, 30(1)20-36 

 

Bush, T. (2009) Authenticity in research – reliability, validity and triangulation in Briggs, A.R.J. 

and Coleman, M. (eds.) (2009) Research methods in Educational Leadership and Management, 

London: Sage, pp. 91-105 

 

Bush, T., Bell, L. and Middlewood, D. (eds.) (2010) The Principles of Educational Leadership 

and Management, London: Sage Publications 

 

Busher, H. and James, N. (2009) Ethics of research in education in Briggs, A.R.J. and Coleman, 

M. (eds.) (2009) Research methods in Educational Leadership and Management, London: Sage, 

pp.106-122 

 

Callan, E. (1988) Justice and Denominational Schooling, Canadian Journal of Education, 13(3) 

367-383 

 

Cauchi Cuschieri R.A. (2007) A view from the top: A study on educational leadership in Roman 

Catholic church primary and secondary schools in Malta, Journal of Maltese Educational 

Research, 5(1) 64-83 

 

Chioncel, N. E., Van Der Veen, R.G. W., Wildemeersch, D. and Jarvis, P. (2003) The validity 

and reliability of focus groups as a research method in adult education, International Journal of 

Lifelong Learning, 22(5) 495-517 

 

Clandinin, J.D. and Murphy, S.M. (2009) Relational Ontological Commitments in Narrative 

Research, Educational Researcher, 38(8) 598-602 

 

Cohen, L. and Manion, L. (1994) Research Methods in Education, London: Routledge 

 

Cohen, L., Manion, L. and Morrison, K. (2001) Research Methods in Education, London: 

Routledge. 

 

Colby, A., Kohlberg, L., Gibbs, J., Lieberman, M., Fischer, K. and Saltzstein, H.D. A 

Longitudinal Study of Moral Judgment, Monographs of the Society for Research in Child 

Development, 48(1/2) 1-124 

 

Conroy, J. (1999) (ed.) Catholic Education Inside-Out Outside-In, Dublin: Veritas Publications 

 

Cortazzi, M. (1994) Narrative analysis, Language Teaching, 27(3) 157-170 

 

Deal, T. E. and Peterson, K. D. (1998) How leaders influence the culture of schools, Educational 

Leadership, 56(1)28-30. 



 

Denzin, N. and Lincoln, Y. (2005) The Sage Handbook of Qualitative Research, California: Sage 

Publications 3
rd

 edn. 

 

DeRoche, E. F. and Williams, M. M. (2000) Educating Hearts and Minds, A comprehensive 

character education framework, California: Corwin Press 

 

Doud, J. L. (1995) Planning the School improvement: a Curriculum Model for School-Bases 

Evaluation, Peabody Journal of Education, 70(3) 175-187  

 

Eisner E.W. (1979) The Educational Imagination On the Design and Evaluation of School 

Programs, London: Macmillan Publications 

 

Farber, M. (1940) Edmund Husserl and the Background of his Philosophy, Philosophy and 

Phenomenological Research, 1(1)1-20 

 

Feldman, R. (2008) Understanding Psychology, Boston: McGraw Hill 

 

Fischer, H. (1964) The Psychology of Piaget and Its Educational, International Review of 

Education, 10(4) 431-440 

 

Fook, J. (2002) Theorizing from Practice Towards an Inclusive Approach for Social Work 

Research, Qualitative Social Work, 1(1) 79-95 

 

Franzosi, R. (1998) Narrative Analysis-Or Why (And How) Sociologists Should be Interested in 

Narrative, Annual Review of Sociology, 24, 517-554 

 

Gardner, H. (1983) Frames of Mind, New York: Basic Books 

 

Gatt, S., Lombaerts, H., Ozewska, E. and Scerri, A. (2004) Catholic Education, Education and 

Maltese Perspectives. Church Schools’ responses to future challenges, Malta: The Secretariat for 

Catholic Education of the Archdiocese of Malta 

 

Gibbons, S. and Silva, O. (2011) Faith Primary Schools: Better Schools or Better Pupils?, 

Journal of Labour Economics, 29(3) 589-635 

 

Glaser, D. (2000) Child abuse and neglect and the brain – a review, Journal of Child Psychology 

& Psychiatry, 41(1) 97-116. 

 

Grace, G. (2003) Educational Studies and Faith-Based Schooling: Moving from Prejudice to 

Evidence-Based Argument, British Journal of Educational Studies, 51(2) 149-167 

 

Grusec, J.E. (1992) Social Learning Theory and Developmental Psychology: The Legacies of 

Robert Sears and Albert Bandura, Developmental Psychology, 28(5) 776-786 

 



Hitlin, S., and Piliavin, J.A. (2004) Values: Reviving a Dormant Concept, Annual Review of 

Sociology, 30:359-393 

 

Hoffer, T. Greeley, A.M. and Coleman, J.S (1985) Achievement Growth in Public and Catholic 

Schools, Sociology of Education, 58(2) 74-97 

 

House of Commons Education and Skills Committee (2006) The Schools White Paper: Higher 

Standards, Better Schools For All.  First Report of Session 2005–06. Volume I Report together 

with formal minutes, London: House of Commons 

 

Howe, D., and Fearnley, S. (2003) Disorders of attachment in adopted and fostered children: 

recognition and treatment, Clinical Child Psychology and Psychiatry, 8(3) 369–387 

 

Hoy, W. and Miskel, C. (1982) Educational Administration: Theory, Research, and Practice, 

New York: Random House. 2
nd

 edn. 

 

Husserl, E. (1973) Experience and Judgement: Investigations in a Genealogy of Logic. 

Translated from German by Ludwig Langrebe. Illinois: Northern University Press (originally 

published 1948) 

 

Jeynes, W. H. and Robinson, D.  (2010) Character Education in Christian Higher Education: A 

Historical Analysis and Contemporary Challenge (Part I), Christian Higher Education, 9(4) 295-

315 

 

Johnson, R. B., and Onwuegbuzie, A. J. (2004) Mixed methods research: A research paradigm 

whose time has come, Educational Researcher, 33(7) 14-26 

 

Kelly A.V. (2009) The Curriculum. Theory and Practice, London: SAGE Publications 6
th

 edn. 

 

Kohlberg, L. (1976). Moral stages and moralization: The cognitive-developmental approach in  

 

Lickona, T. (ed.) Moral Development and Behaviour: Theory, Research and Social Issues. New 

York: Holt, Rinehart and Winston. 

 

Klein, M., Nacht, S. S., Scott, W. M., & Van Der Waals, H. G. (1952) The mutual influences in 

the development of the ego and the id: discussants, The Psychoanalytic Study Of The 

Child, 7:51-68 

 

Kroger, J. (2004) Identity in Adolescence. The balance between self and others, London: 

Routledge 

 

Langer, R., Lewis Hall, M.E., and McMartin, J. (2010) Human Flourishing: The Context of 

Character Development in Christian Higher Education, Christian Higher Education, 9(4) 336-

360 

 



Lickona, T. (ed.) Moral Development and Behaviour: Theory, Research and Social Issues. New 

York: Holt, Rinehart and Winston. 

 

Maak, T. and Pless, N. M. (2006) Responsible leadership in a Stakeholder Society: a Relational 

Perspective, Journal of Business Ethics, 66(1) 99-115 

 

Mack, N., Woodsong, C., Mac Queen, K. M., Quest, G. and Namey, E. (2005) Qualitative 

Research Methods: A Data Collector's Field Guide, North Carolina: FHI  

 

Maslow, A. H. (1943) A Theory of Human Motivation, Psychological Review, 50(4) 370-

396MacKinzie, C.G. (1991) Denominational Primary Schooling: The Case of Trinidad and 

Tobago, International Review of Education, 37(2) 211-226 

 

McGettrick, B.J. Epilogue in Conroy, J. (1999) (ed.) Catholic Education Inside-Out Outside-In, 

Dublin: Veritas Publications, pp.343-346 

 

McLaughlin, T. (2005) The Educative importance of Ethos, British journal of Educational 

Studies, 53(3)306-325 

 

McLeod, J. (2011) The philosophical basis of qualitative research in McLeod, J. (2011) 

Qualitative Research in Counselling and Psychotherapy London: Sage, 2
nd

 edn. pp.18-56 

 

McLeod, J. (2011) Qualitative Research in Counselling and Psychotherapy London: Sage, 2
nd

 

edn. 

 

Milson, A.J. (2000) Creating a Curriculum for Character Development: A Case Study, The 

Clearing House, 74 (2) 89-93 

 

Ministry of Education and Employment, A National Curriculum Framework for All 2012, Malta: 

Salesian Press 

 

Morris, A. B. (2005) Diversity, Deprivation and the Common Good: Pupil Attainment in 

Catholic Schools in England, Oxford Review of Education, 31(2) 311-330 

 

Morrison, M. (2009) What do we mean by educational research? in Briggs, A.R.J. and Coleman, 

M. (eds.) (2009) Research methods in Educational Leadership and Management, London: Sage, 

pp. 13-36  

 

Moustakas, C. (1994) Phenomenological Research Methods, London: Sage  

 

Nucci, L.P., and Narvez, D. (2008) Handbook of Moral and Character Education, New York: 

Routledge 

 

O’Keefe, J. (1999) Visionary Leadership in Catholic Schools in Conroy, J. (1999) (ed.) Catholic 

Education Inside-Out Outside-In, Dublin: Veritas Publications, pp. 15-38 

 



Overton, W.F. and Meehan, A.M. Individual Differences in Formal Operational Thought: Sex 

Role and Learned Helplessness, Child Development, 53(6) 1536-1543 

 

Owen, R. (1994) Introducing an Existential-Phenomenological Approach: Basic 

Phenomenological Theory and Research, Counselling Psychology Quarterly, 7(3)261-273   

 

Parker, A. and Tritter, J. (2006) Focus group method and methodology: current practice and 

recent debate, International Journal of Research & Method in Education, 29(1) 23-37 

 

Pritchard, I. (1988) Character Education: Research Prospectus and Problems, American Journal 

of Education, 96(4) 469-495 

 

Ribbins, P. (2009) Interviews in educational research: conversations with a purpose in Briggs, 

A.R.J. and Coleman, M. (eds.) (2009) Research methods in Educational Leadership and 

Management, London: Sage, pp.207-223 

 

Robinson, D. and Jeynes, W. H. (2010): Character Education in Christian Higher Education: A 

Historical Analysis and Contemporary Challenge (Part II), Christian Higher Education, 9(4) 316-

335 

 

Robson, C. (2011) Real World Research, West Sussex: Wiley 3
rd

 edn. 

 

Roswell, K., and Berry, T. (1993) Leadership, Vision, Values and Systematic Wisdom, 

Leadership and Organisational Development Journal, 14(7) 18-22 

 

Roisman, G.I., Collins, W.A. Sroufe, L.A. and Egeland, B. (2005) Predictions of Young Adults’ 

Representations of and behaviour in their current romantic relationship: 

Prospective tests of the prototype hypothesis, Attachment & Human Development, 7(2) 105-121 

 

Rowe, W.G. (2001) Creating Wealth in Organisations: The Role of Strategic Leadership, the 

Academy of Management Executive, 15(1) 81-94 

 

Ryan, W., Perrier, P., Maher, M., Murphy, A., Turner, W., and Burns, J. (1912). Schools. in The 

Catholic Encyclopaedia New York: Robert Appleton Company  

http://www.newadvent.org/cathen/13554b.htm online accessed Sept 29, 2012 

 

Sangalli, M. (2007) Colleges, Schools, Teachers: Between Church and State in Northern Italy 

(XVI-XVII Centuries), The Catholic Historical Review, 93(4) 815-844 

 

Sackney, L. (2000) Enhancing school learning climate: theory, research & practice, SSTA 

Research Centre Report #180.  

http://www.saskschoolboards.ca/old/ResearchAndDevelopment/ResearchReports/SchoolImprov

ement/180.htm#fivestage online accessed Oct 10, 2012 

 

Sander, W. (1997) Catholic High Schools and Rural Academic Achievement, American Journal 

of Agricultural Economics, 79(1) 1-12 

http://www.newadvent.org/cathen/13554b.htm%20online%20accessed%2029
http://www.saskschoolboards.ca/old/ResearchAndDevelopment/ResearchReports/SchoolImprovement/180.htm#fivestage
http://www.saskschoolboards.ca/old/ResearchAndDevelopment/ResearchReports/SchoolImprovement/180.htm#fivestage


 

Schaps, E. (2002) Community in school: Central to Character Formation and More, Whitehouse 

Conference on Character and Community, June 19, 2002 

http://www2.ed.gov/admins/lead/safety/character/schaps.doc  online accessed June 30, 2012 

 

Schempp, P.G., Sparkes, A.C. and Templin, T.J. (1993) The Micropolitics of Teacher Induction 

American, Educational Research Association, 30(3) 447-472 

 

Schore, A.N. (2001a) Effects of a secure attachment relationship on right brain development, 

affect regulation, and infant mental health, Infant Mental Health Journal, 22(1-2) 7-66 

 

Sim, J. (1998) Collecting and analyzing qualitative data: issues raised by the focus groups, 

Methodological issues in nursing research, 28(3) 345-352 

 

Smith, J.A. (2008) (ed.) Qualitative Psychology. A Practical Guide to Research Methods, 

London, Sage Publications 2
nd

 edn. 

 

Stake, R. (1995) The Art of Case Study Research, California: Sage  

 

The Holy See, Declaration of Christian Education Gravissimum Educationis, proclaimed by His 

Holiness Pope Paul VI, October 28 1965 

http://www.vatican.va/archive/hist_councils/ii_vatican_council/documents/vat-

ii_decl_19651028_gravissimum-educationis_en.html  online accessed Oct 10, 2012 

 

The Sacred Congregation for Catholic Education, The Catholic School, 

http://www.vatican.va/roman_curia/congregations/ccatheduc/documents/rc_con_ccatheduc_doc_

19770319_catholic-school_en.html  online accessed Oct 10, 2012 

 

Twelves, J. (2001) The Leadership and Management of Three Successful Australian Christian 

Schools, Post-Script, 2(2)  

http://www.edfac.unimelb.edu.au/research/resources/student_res/postscriptfiles/vol2_2/vol2_2_t

welves.pdf  online accessed Sept 2, 2012 

 

Vella, F. (1999) Do Catholic Schools make a Difference? Evidence from Australia, The Journal 

of Human Resources, 34(1) 208-224 

 

Vicsek, L. (2010) Issues in the Analysis of Focus Groups: Generalisability, Quantifiability, 

Treatment of Context and Quotations, The Qualitative Report, 15(1) 122-141 

 

Walker, A. (2010) Building and Leading Learning Cultures in Bush, T., Bell, L. and 

Middlewood, D. (eds.) (2010) The Principles of Educational Leadership and Management, 

London: Sage Publications, pp.176-196 

 

Wayland, F. (1835). The elements of moral science. (1956 ed.)  

http://www.lonang.com/exlibris/wayland/wayl-227.htm online accessed Dec 8, 2012 

 

http://www2.ed.gov/admins/lead/safety/character/schaps.doc
http://www.vatican.va/archive/hist_councils/ii_vatican_council/documents/vat-ii_decl_19651028_gravissimum-educationis_en.html
http://www.vatican.va/archive/hist_councils/ii_vatican_council/documents/vat-ii_decl_19651028_gravissimum-educationis_en.html
http://www.vatican.va/roman_curia/congregations/ccatheduc/documents/rc_con_ccatheduc_doc_19770319_catholic-school_en.html%20%20online%20accessed%20Oct%2010
http://www.vatican.va/roman_curia/congregations/ccatheduc/documents/rc_con_ccatheduc_doc_19770319_catholic-school_en.html%20%20online%20accessed%20Oct%2010
http://www.edfac.unimelb.edu.au/research/resources/student_res/postscriptfiles/vol2_2/vol2_2_twelves.pdf
http://www.edfac.unimelb.edu.au/research/resources/student_res/postscriptfiles/vol2_2/vol2_2_twelves.pdf
http://www.lonang.com/exlibris/wayland/wayl-227.htm


White, L. and Taket, A. (2000) Exploring the Use of Narrative Analysis as an Operational 

Research Method: A Case Study in Voluntary Sector Evaluation, The Journal of the Operational 

Research Society, 51(6) 700-711 

 

Williams, K. (1998) Education and Human Diversity: The Ethics of Separate Schooling 

Revisited, British Journal of Educational Studies, 46(1) 26-39 

 

Willis, P. (2001) The “Things Themselves” in Phenomenology, Indo-Pacific Journal of 

Phenomenology, 1(1) 1-12 

 

Wilshaw, M (2013) Unseen Children, Her Majesty’s Chief Inspector Speech, Church House, 

Westminster, 20 June 2013 

 

Wilson, V. (1997) Focus Groups: a useful qualitative method for educational research?, British 

Educational Research Journal, 23 (2) 209-224 

 

Winnicott, D.W. (1969) The use of an object, International Journal of Psychoanalysis, 50 711-

716 

 

Yin, R (1981) the Case Study Crisis: Some Answers, Administrative Science Quarterly, 26 (1) 

58-65 

 

Yoeli, R. and Berkovich, I. (2010) From Personal Ethos to Organisational Vision: Narratives of 

Visionary Educational Leaders, Journal for Educational Administration, 48(4) 451-467 

 

Zammit Mangion, J. (1992) Education in Malta, Malta: Masprint 

 

 


